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Ensuring a Fully Inclusive School 
From Special Needs to Gifted, Able and Talented 

By James Humphries, Headteacher 
Kentish Town Church of England Primary School, Camden, London 

Thank you very much. It's really lovely to be here this morning, this afternoon in fact, to talk to you 
about my school. I was saying earlier to colleagues I think Sonia’s is very brave giving headteachers an 
hour to talk about their schools because we all love our schools and we do go on about our schools 
endlessly.  

I will do my absolute best, given that this is very late in the day to kind of keep it lively and to give you 
some energy. I’ll try anyway because I’m aware that this is quite late in the day.  

Before we start I’ll just show you the front of the school. it's in Camden. I got the 390 bus down here 
this morning. It takes me about twenty minutes to get here. It's known locally as the ‘Madness School’, 
not because of the behaviour of the headteacher or any of the children, but because the band 
Madness, if you're my age or interested in 80s music, the band Madness filmed a video there, their 
very first video in 1980 and we quite often get fan groups who come and they want to look around 
the school because they think it's going to look the same as it did in 1980 and if you Google it, it's on 
YouTube. My goodness, Camden must have been grim in 1980. It looks like a post-war environment. 
You know, kind of post-apocalyptic.  

We had a group last year from America and a group from China who came. Unbelievably Madness had 
a profile in China. Anyway, so the school looks nothing like it did in in 1980 and it's a very very different 
sort of provision to the one that existed during that time.  

So we are a 1-form entry primary school. We serve the local community which is incredibly diverse. 
There are fifty languages and children for, sorry, fifty nationalities and children who speak forty 
languages in the school. It's a very very mixed intake. If you turn one way out of the school gate the 
houses are single occupancy and they sell for kind of two and a half million, three million pounds. They 
are huge Victorian townhouses. You go the other way, there’s an estate that has something of a 
reputation for being a difficult place to live.  

You may have seen in the news earlier in the year, February, March time there was a spate of 
stabbings, absolutely tragic; young men killed in the local environment. One of them was stabbed in 
the street just about here and he died on the street outside the school. So I was on the gate in the 
morning and I knew something had gone on and as I welcomed my families in, there were children in 
tears and parents absolutely traumatised by this dreadful event.  

So it's a very mixed context that the school sits in and the community that we serve is very mixed as 
well but it's a haven; we like to think of it in those terms. It also has, it's a very unusual school. It's 1-
form entry but it has a huge staff. I’ve got more than fifty staff who work in the school and that's 
because we have two resource bases.  

So we have a resource base for children with physical disabilities. Typically, they have cerebral palsy 
or they have spina bifida, something which requires them to be in an adaptive provision. We’ve got 
six children in that provision. Fully inclusive provision, and then in 2011 we were asked by Camden to 
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open a provision for children who are on the autistic spectrum and we have fifteen children in that 
provision. There are currently 28 children in the school with a health-care plan. It’s quite a big cohort, 
hence huge stuff.  

Right, that picture you're thinking yes, I can see why it's called the ‘Madness School’ because he's 
completely lost the plot. This picture is to help me to remember that whatever the swirling kind of 
agendas about Ofsted and outstanding and all of that sort of stuff is going on, in fact the school is 
always about children.  

We had our inspection in December up and it was a 3-day inspection. We were one of the last schools 
to be inspected under the old framework so we had a 1- day inspection Section 8, converted, and then 
two additional days with an HMI following that, in the penultimate week of the autumn term. Great 
timing.  

[05:01] So that was the inspection. Mid-January, I just sent the caretaker home; he had pneumonia 
and a TA came running into the staff room as they do. “James, there's a tsunami of wee in the boys’ 
toilets. It's about to overflow. What are we going to do?” It was one of those moments where you 
know you've got to lead by example so I put the gloves on, I got a plunger and I went into the loo to 
rectify the situation and then my admin person came running in and said Ofsted were on the phone, 
they've got the report. They’re about to release it. Would you like to come talk to them?”  

So whatever is going on it's about children and making sure, of course, as we all know, that things are 
right for them.  

My story, in terms of being at the school, is quite different to some of the colleagues who have spoken 
earlier, very inspiringly earlier. I've actually been at the school a really long time. I’ve worked there for 
16 years. I came as Early Years in Key Stage 1 leader. I am an infant teacher by nature, although I’ve 
taught the whole primary range and I've had lots of different roles within the school, including 
Assistant Head. I was Head of school because we were partnered with another school for a while. The 
Executive Head left and then I thought long and hard about whether or not I could take the school on 
and take it forward.  

We were good at that point. And I decided that I would because I love the school, I love the 
community. The children are brilliant. Families are generally supportive. I've been there a long time 
and I think that makes it quite different because I had to think carefully about what it was that I would 
bring to the school, given that we were sitting at that point as a good school. We had been outstanding 
before that and there were some really key things that I changed, that I bought in and that my team 
and I worked on together to kind of move the school forward. It would have been quite easy, I think, 
to walk away at that point. I decided not to do that and I’m very glad that I did stay. 

So. Steps on my journey: one of the things I want to share, things that have made a real difference, 
how we've empowered children. I think empowering children is one of the absolutely crucial things 
that we've changed and made quite different, especially with children who've got very complex SEN. 
Making sure that they have a voice within the school is really really important for us and it's really 
helped the school to move forward. Things that really matter and remembering to keep the curriculum 
as busy and as rich as it possibly can be.  

Can I just say at this point, if you've got questions I really, really would like it if you'd ask them. Don't 
wait until the end. Very happy to talk in that way, but if you do have questions obviously I’ll take those 
at the end as well. 
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Can you just have a chat about anything that you would like to ask, particular about the two resource 
bases because I'm aware that sometimes colleagues are not quite sure what that looks like. So just 
have a chat on your table, peculiarly around including those children and what resource bases might 
look like.  Thank you. 

[08:31] (Audience participation) 

[08:35] OK, so any particular questions about what those two provisions might look like? Is everybody 
clear? Have you got those in your authority who have experience of them? Yes, hello. 

[08:50] (Audience participation) 

[08:58] That's the question I was hoping you might ask. So, when we opened the autism resource base 
the local authority’s vision was that we had a unit and I think what they were looking for was a 
classroom or two with some children with autism being taught in those rooms and then we would 
bring them into class as and when they were coping. Because we already had a history, the physical 
base been open for 22, 23 years, we had a name as an inclusive school so we felt that we could do 
something different with the autism resource base. So those children are educated in a mainstream 
setting all the time. So they're in class the whole time, their places are ring-fenced within the thirty 
that we admit every year. I'm accountable as the Head and the Governors as well for the progress of 
those children. Progress is obviously the word because in terms of attainment we're never going to be 
100% expected school. We just can't get there because of the nature of the children that we have. But 
we do focus heavily on progress and those measures are really strong, often from very low starting 
points.  

So the answer is I’m accountable and the children are included 100% of the time. We do have a therapy 
room where children receive physical therapy, the children from the physical resource base, and we 
have a sensory room where the children who’ve got sensory needs can go at times when they're not 
managing or whether they need to have their sensory needs met or regulated.  

So we have additional teachers. Two additional teachers who work with the children with autism and 
we have a huge team of Tas, hence the fifty plus staff in a 1-form entry school. So it's a fully inclusive 
provision. Sometimes I get colleagues and we've had 47 different schools, from different authorities 
come to look at the provision. Sometimes people come and they say “Can I see the Unit? I really want 
to see the unit. I’ve come to see the unit”. We kind of sit them down and explain that we don't have 
a unit, that's not how we work with our children. It is a fully inclusive provision and those children are 
fully included in everything that we do. And it comes with challenges. Yes, hello. 

[11:30] (Audience participation) 

[11:33] Yes, we do and we're very happy about that. So the children have a top-up funding; the 
children in the resource bases have a top-up funding. The children who have a health care plan in the 
mainstream don’t. And also it's important to point out that when we take the children into the autism 
resource base, they’re allocated because they're considered to be high-functioning. Not a term that I 
particularly like, but that's the term that the Authority use. So they are deemed to be aged 3 or 4 
children who could cope in the mainstream setting. Sometimes that doesn't turn out to be the case. 
Colleague over here, hello.  

[12:13] (Audience participation) 
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[12:28] You would. That's a really good question because one of the things that we've had to do as the 
base has developed and evolved, is it's not enough to haven as colleagues said in the other room this 
morning, it's not enough to have 5 inset days. So what we have to do is constantly refresh teachers’ 
understanding of what it means to be on the spectrum, what it means to experience mainstream 
school as a child with autism. What it means to have access to visuals the whole time, what it means 
when your senses are overloaded, when you're having a meltdown, the ways in which the child could 
be reassured and could be helped to manage that behaviour.  

I would say that the level of expertise and knowledge within the school from teachers, teaching 
assistants is quite phenomenal. I'm blown away by the way in which people have developed their skills 
and their understanding. It's also really… I find it quite inspiring because all of a sudden you realise 
that I get talking to a TA who’s new, who I don't know very well. It turns out that she's come for the 
interview because her brother is autistic and she grew up with an autistic sibling. Somebody’s got an 
autistic child, somebody has an autistic cousin. It draws people who've got experience of the condition 
to come to work in the school. But the training aspect of it is quite phenomenal; it's a bit like painting 
the Forth Bridge. We have to keep going with it, keep developing it. 

One of the things we've done is we now have 4 staff who’ve completed a Masters in autism so we've 
got that real depth of expertise and experience and it's not just one person. You've got people all al 
different levels. One of those people is a TA and she is able to share that information with colleagues. 
So yeah, does that answer your question? 

[14:30] (Audience participation) 

[14:56] I think that constant trickle, trickle, trickle of training and development and certainly having 
those people who’ve got a really deep understanding of the condition makes a big difference. 

[15:08] (Audience participation) 

[15:09] You're welcome. Hello. 

[15:11] (Audience participation) 

15:33] That's a really good question and having just been through Ofsted, there are several things. We 
have a SEN SETH which sits.. which I'm very happy to share with you.. we have an SEN SETH which sits 
alongside the main school SETH and we always have two sets of data. So we have the mainstream 
data and then we have the data which includes the children with SEN. So we're always filtering children 
out and then including them in terms of the data. And when you look at progress in our school, not 
attainment, the picture is really strong and we can build that story quite convincingly and Ofsted really, 
you know, were impressed with what we did on that.  

We used something called ‘pivots’ which is a Lancashire publication and it allows you to track children 
in very minute steps, often from very low starting points but you can demonstrate very very clear 
progress. Does that answer your question? yeah. OK.  

So those are the three tiers within the school and we're always looking to show progress and consider 
our provision for those three groups of children within the school. One of the things I did when I first 
started as the Head was we had a visioning day with the Governors and we wanted to have something 
on one piece of paper which encapsulated our expectations of staff and children, everybody within 
the school and we knocked things around. It was a whole day and it was really really important that 
Governors were behind and involved in the kind of development of this vision statement and this is 
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what we came up with. We refer to it, you know, forgive me for sharing this with you because you will 
all have these in your school, I’m sure and they look different in every school, but this is what we came 
up with and we really wanted to have the teaching in their effort, which is children and progress which 
is the outcome and it was intentionally progress because that so important to us as a school with high 
levels of inclusion. 

And then the idea that it's every child and every learning experience, we called it lesson, it’s every 
learning experience and it's every day because as somebody said this morning they get one chance 
and we want to give them the absolute best that we can.  

So, people. Getting the right people is, of course, always really really important and in terms of 
recruiting teaching assistants you can imagine how difficult that is because you're recruiting teaching 
assistants who are not very well paid; they're often local mums who live in the local community which 
is a rea bonus actually. And then I'm asking them to do a really skilled, really difficult job and 
sometimes they get bitten and they get kicked and they spat at and it's quite hard. I mean, that's a 
really challenging day. There are also wonderful days when the light bulb comes on and the children 
make phenomenal progress. But the recruitment of people, particularly within the base is really really 
important for us. I'm quite upfront when we recruit, about how challenging it can be. But also we give 
them the Rolls Royce of training opportunities and we sponsor people. We part-match funds, training 
at all levels within the school including teaching assistants who come to us with quite basic teaching 
qualifications and we sponsor them to kind of take those steps and move on and take Level 3 and 
Level 4 qualifications. 

I've got two or three teaching assistants who are now equivalent HLTAs who came to us with almost 
no formal qualifications at all. They are phenomenal women and they are really inspirational and 
effective within the school.  

[19:50] Getting the right people in the right role. I had a teacher who had an absolute aptitude for 
working with children with autism. It turned out she had a family member who was autistic and we 
sponsored her to undertake her Masters in autism and she is now one of the support teachers in the 
resource base. Again, inspirational person; absolutely fantastic in her role but it was just that moment 
of kind of realising that she had a real insight into what it was like to be a person with autism and she 
has developed those skills and is a phenomenal person within the school. 

Structures that flex and evolve: and really what I mean by that is not sticking rigidly to what we do in 
September, the following June but changing things, relaxing things, moving staff from one role to 
another so that we're meeting the children's needs in the best possible way. I think if we were to stick 
rigidly to what we do in the summer term based on what a child's needs were in the autumn term, 
the provision wouldn't be anywhere near as successful as it is but you have to flex and change and 
relax certain things and move things around in response to what the children need.  

An example of that is we have a child in Year 5 and she's very autistic. She needed a lot of visual 
support, a lot of visual support in September and she needed a lot of work around transition and her 
key worker needed to be be quite resilient because she has meltdowns quite often. Three weeks ago 
I took her with Year five; we went from St. Pancras to Paris for the day. When she got the… we took 
them to the Montparnasse Tower in Paris and she said “I'm going to use my growth mindset and I'm 
going to go to the top and I may only be able to do it for two minutes, but I will have done it” and her 
key worker took her up and she managed it for five minutes.  

Now for a child who was non-verbal when she came to us in reception and who struggled even last 
September, that was such a milestone for her. That went into her learning journal as a kind of 
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significant step forward. We then go back on the Eurostar and came back and she realised that she’d 
lost the scarf around the neck of her pet dog that she took with her, her stuffed dog and she had a 
meltdown on the platform at St. Pancras. So, you know, its highs and lows and you have to kind of 
really kind of consider the moments when those children are succeeding, but my goodness, she did, 
when she went to the top of the Montparnasse Tower. She managed to deal with her senses for five 
minutes at the top of it. She felt fantastic.  

So, looking beyond the resource bases, because we are a mainstream school and a high-performing 
one at that, key things that we have done that have made such a difference have been engaging with 
parents as partners. You know, I’m preaching to the choir; I understand that in terms of this. Everybody 
in this room knows that parents are such an important force in their children's education but one of 
the things that we've done which really makes a difference is we have an open-door policy in the 
school. Parents come in and my goodness, the take some managing, they really do. Every morning, 
every afternoon and every issue that comes in with them obviously needs to be kind of discussed and 
managed. But what it's done is it's broken down that kind of sense of you stay over there and we do 
the education. They come in and they talk with us and they dispute with us in a positive way and they 
tell us that we’re doing a great job and they tell us what's happening in their child's life and it really 
has moved us forward as a school, having that open-door policy. And they come into classrooms every 
morning and every afternoon.  

[24:23] Engaging groups within the school. The school is … it's a series of communities within the 
community of Kentish town and one of the things that we've tried to work really hard at is having a 
champion, somebody who is there for each of those groups. So, if I speak to my Bengali parents, some 
of those parents find it quite intimidating; it’s  the Head and I'm a man and many of the Bengali mums 
come in; they're not confident to speak to me but they will go to my bilingual support assistant who 
is a Bengali mum who grew up in that community and she can deliver messages and receive messages 
in a way that I can't. So she is the champion for that group and my goodness, you know, I'll have an 
interaction that will be quite short with them because they don't share much with me, but my 
goodness they express opinions to Jahanara and she relates that to me and we can act on it and we 
can respond to the needs that that group have.  

I've also got a fantastic learning mentor who is a mum from the local community. She grew up, she 
went to the school. She's from a kind of, you know, white working-class background and again, some 
of the parents from that kind of background find interacting and engaging with the school quite 
daunting, quite difficult to do but Sharon, my learning mentor, will have a chat with them. She might 
take them out for a cup of tea and have a chat with them off the school site, but again we get their 
opinions, we get the things that they want to talk about and we engage them through using different 
people within the school. That business of having different champions who work with different groups 
within the school. Same message, but just different people conveying that message. That works really 
really well for us because we've got such a diverse community that we’re working with.  

Although this is not my background, I seem to be the person that the middle-class articulate parents 
come to. I am not a middle-class boy. I am a white working-class boy but the parents come to me 
because I’m the Head so I get the parents have got a real kind of axe to grind about whether their 
high-achieving child is being challenged or, you know, whether or not we’re doing this new initiative 
or that new initiative. So I manage that group and yeah, that's quite a lot of hard work as well.  

So, listening is key. Listening is really key and I always say to staff, whatever their role is, you know, 
we've got two of these and we've got one of these and I drop it in school. It really is to listen a lot of 
the time to what the community needs and what they tell us they want.  
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So, community events. Yes, hello. 

[27:27] (Audience participation) 

[27:54] Well, I would show them the Inclusion Act from 2010. Or the Equalities Act. 

[28:00] (Audience participation) 

[28:02] Well, there is the Christian value of forgiveness and there’s koinonia, including everybody 
within the community. I think that there is a lot of work to be done around building a positive profile 
for inclusion. So, one of my parents said to me on the first day of the inspection, she said “We love 
the school. We’re very happy. We don't care what Ofsted say, you do realise that” and I said “Well 
thank you very much. That's really kind of you and she said… her child has a healthcare plan and she 
said “We won't get outstanding, you do realise that, because we've got all these kids with healthcare 
plans. We’re never going to do it” and I said “Well, you know, it's not really about Ofsted gradings, but 
let's just see what the inspection brings”. Throughout the inspection the mantra was repeated again 
and again and again: “What do you do in this school that is so special that another outstanding school 
might come and look? Because if you don't have a unique selling point, if you don't have something 
that's really special and different, why would we make you outstanding?” When we had the final 
feedback, of course the unique selling point was the inclusion of twenty-eight children with a 
healthcare plan and high academic outcomes, including for them. So the two things are not mutually 
exclusive.  

[29:37] (Audience participation) 

[30:11] Well, that's a difficult question. I don't know whether they're listening. What I can tell you is 
that we wondered during our inspection whether we would be penalised for the inclusion of children 
with SEM and I can tell you 100% quite categorically that the agenda from both the lead inspector on 
the first day and the HMI on day two and three was “Wow. You are including children who are 
vulnerable, who might have limited life chances, some of whom will not have a normal life expectancy. 
You're including these children. That's a bloody good thing and we want to recognise that. It was very 
clear from day one”. Sorry to swear, but I feel very passionate about it as you can tell. It was very clear 
throughout the inspection that they were acknowledging and recognising and celebrating the work 
that we doing. 

[31:09] (Audience participation) 

[31:11] Yes and no. In 2013 when we’re inspected, the framework was really hard; it was numbers 
driven, there was no get out. If you didn't have the numbers you couldn’t be outstanding. That was 
very punitive and we went through that inspection and they downgraded us from outstanding to good 
because we were inclusive. I think there have been various utterances from Ofsted Central that 
actually schools should be rewarded and the inclusion of vulnerable children with complex SEN should 
be celebrated. So I think there is a culture shift there and I think there is a change and the number of 
visitors that we've had from on the back of the inspection, and they're not people that I necessarily 
know; they are people who are being sent, I think by the HMI and the inspection team suggests that 
they are really wanting to highlight the model that we have in place, which is highly inclusive. But I 
completely understand where you're coming from. I would say stick to your guns, dig in, be resilient, 
develop a growth mindset, keep going. Hello. 

[32:17] (Audience participation] 
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[33:18] It's a really difficult one to answer because I can only really talk about this particular context. 
But what I would say is we have found that a number of parents actually want their children to be 
educated in a very inclusive environment because… and before, you know, we had the outstanding 
badge, because it is a preparation for life and it's a preparation for the world that children live in and 
they are going to go out and contribute to. I think there are parents out there who do feel that way 
and we need to keep plugging away at it. OK. Any other questions? Really good questions, by the way. 
Thank you.  

So, we have worked very very hard and this is really not just about SEN, this is about high-achieving 
children, about developing a range of community events that get our parents into the building and 
help them to understand the culture and the ethos that we're trying to kind of work with and helps 
them to understand that they're equal partners in their children's education and that culturally that 
we have found them… and I'm sure you have to in your context.. that that isn't always the case. So we 
have a number of different things; food is great, food is great. Anything involving food and community 
food and food full stop and free food really gets people in, we have found and if you put something 
on there is food-driven we get lots of parents who come in, especially if these wonderful Bangladeshi 
women are cooking because their food is fantastic.  

So we do have a lot of different events. This one was Bollywood Evening and we had a dancer who led 
the whole school in dancing and yes, I did join in. And we have a bingo night which is aimed at a 
different group of parents and lots of different parents come to that and they seem to really enjoy 
that as well. Last year parents requested that we celebrate Black History Month and the contribution 
that parents of black and minority ethnic heritage have brought to London and to the school and those 
events really do help us to get people in and to celebrate the contribution but also to get parents in 
and they can understand how we’re working with their children and the kind of culture and the ethos 
within the school.  

We do a lot of things, for example, we call them pop-ups. So the children will be given homework 
projects, again not rocket science; you may well be doing this, forgive me if I’m preaching to the choir, 
but we do pop-ups where the children are given a project and they can extend their learning, they can 
take it in whichever direction they want. Boys really seem to like this in particular and then they bring 
their work in and we set the tables up in the classroom and we do a pop-up museum, for example, 
and all their group projects are set out on the tables and they make the labels for it. It’s a whole 
afternoon and then parents are invited to come in and to see the learning, celebrate the learning, see 
how other people have approached the learning and you get this wonderful sharing of kind of 
expertise and expectation. It can be a little bit difficult if children have bought something in that’s a 
little bit basic. Well, there are ways around supporting that through, you know, we give them 
opportunities to develop it a bit in school or we give them resources but those kinds of events really 
do celebrate learning within the school and it also helps parents to see the sorts of expectations that 
we have of what their children can achieve. 

We've been doing those for about 3 or 4 years now and they consistently come up on the parent 
questionnaire as something the parents like. You know what it's like; anything involving their children 
and an opportunity to have a good old look around in the classroom. Certainly our parents, they’re 
there and they will come in. 

[37:34] OK, another thing that we've done and again you may well already be doing this. In terms of 
making sure that everybody achieves and thrives is this business of a growth mindset. So, embracing 
challenge, taking on the difficult question, doing something that makes you feel uncomfortable. I did 
this at yoga last night. There’s a particular move and my teacher tells me that because I can't do it I 
have to do more of it. And it kills me. But I realised actually that that's growth mindset. That’s exactly 
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what I need to do and that's what the children need to do in terms of their learning. So embracing 
challenge, finding something they find tough. Not giving up, being resilient, really pushing themselves 
and competing with themselves, not with anybody else.  

This is our 3rd year of working on this sort of work and it has really changed the culture in the school. 
And it's applicable not just to your kind of timid choir child who perhaps goes under the radar. In our 
context it's also really applicable to… there’s a boy in Year 6; mum’s got a PhD. Dad sits in the House 
of Lords.  I told you it was a mixed intake, it really is, and he gets everything right. Now growth mindset 
is as applicable to him as it is to anybody else and in fact sometimes it's more applicable because when 
he gets something wrong, which doesn't happen very often, my goodness he has a meltdown. He can't 
cope with it so the whole growth mindset stuff, it's been so powerful, it really really has.  

Mistakes are good. That has been such a journey for us. For teachers, for teaching assistants, 
particularly for parents. The whole culture of mistakes is good; that's where we really learn, that's 
where we're on the cutting edge. That's where we make the leap forward. That has been a really 
empowering piece of work that we've done and continue to do. We haven't got this sorted but we're 
on the road.  

We don't do very much work at all in ability groups. We do guided reading, or daily supported reading 
in ability groups because of the resourcing issue. Pretty much everything else is done in mixed ability 
groups and learning partners change weekly. So you don't have the children sat with the same person 
for more than a week and the learning partners are chosen randomly. It took a bit of organising, 
especially with the autistic children, you can imagine. But once it got going and it was part of the 
culture in the school that has had a massive impact because we're not capped… we feel we're not 
capping anybody’s potential; we're not capping anybody who's got the worksheet that goes with the 
middle ability group if they're capable of more, or anybody from the bottom when they're capable of 
the middle.  

We do a lot of work which is based on the… in maths on the Cambridge University and Rich project 
and their mantra is low threshold, high ceilings. So I have borrowed that from them. And the whole 
idea is that the children… particularly in maths, the questions are self-differentiated so the children 
start on Mellow Yellow, that's what we call it, and then they go to Red Hot Chile and if they're really 
going for it they go to Blue Flame. Now some children go straight to Blue Flame because that's what 
they can do. Other children like to do a couple of Mellow Yellows, then they go up and then, to their 
extreme surprise they find that they can do the Blue Flame at the top.  

Nobody is out of… well they are out of their comfort zone if they’re pushing themselves but the 
differentiation is there for the child to approach at their level. And of course you do get those children 
who need to be on Mellow Yellow who go for Blue Flame, but you can support that, you can work with 
that. But the children are choosing their own differentiation and it works really really well. That is so 
important to me because I, like all of you, I'm sure, absolutely will not have in the school a curriculum 
that is just maths and English because as we all know children learn so much more, they learn so much 
more and they learn in so many different ways when they're learning beyond core subjects. So there 
is a really rich provision for art. There’s a music teacher who does extraordinary things with children 
in the school. We have a big focus on Shakespeare. Year 2 and Year 5 do a Shakespeare play every 
year. This year it’s Winter’s Tale. And it's very challenging and it's amazing because they perform it at 
the end of the year. And there is also a really good PE support offer in the school. 

[42:41] Interestingly, when we had our inspection, as soon as they'd done the Section 8, which was 
quite light touch actually, and it converted to the Section 5 straight in on the first morning how rich, 
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how broad, how deep is your curriculum and he didn't want to look at SEN children by that stage; he 
wanted to look at high achievers, he being the HMI.  

So the breath of the curriculum is absolutely crucial and we really do hold on to that. Not difficult to 
do in London because obviously you've got the British Museum on the doorstep. I can imagine if you're 
in Lincolnshire or somewhere else, you know, some places it might be harder to do that in the same 
way but holding on to that is absolutely crucial for us.  

Pupil voice. we are a UNICEF rights respecting school. I don't know if anybody else has engaged with 
that, has experience of that. It's a very powerful piece of learning for children and staff. children have 
rights under the United Nations Convention, they have the right to be heard, they have the right to 
the best possible education and my goodness once they realise they've got those rights they go for it, 
they go for it. And it can be challenging because I've got children saying to me… they knock on the 
door and they’ll say “James”… first names, everybody… “Article 24 says we have the right to best 
quality nutritious food. Lunch was disgusting. What are you going to do about it?” They do. But you 
know what, they're right because they do have that right and they should do that. I mean, I can't 
always help them but I will do my best where I can. But they understand that they've got the right to 
a fantastic education, but they also have the responsibility to respect that by working really hard and 
achieving the best they can and especially for children who are disabled or who have complex SEN 
who also understand this, they know that they are entitled to the best as well. 

They do drive school improvement, they really do. Ofsted, I was asked to speak about Ofsted. I think 
I probably said a lot of that. We were expecting them to be incredibly difficult and very very… to punish 
us for being highly inclusive. They weren't. They were collaborative; they were reasonable, receptive. 
They looked for our achievements and the things we were doing well. They were detailed and 
thorough, particularly on the wider curriculum. I can't emphasise that enough if you’ve got an 
inspection coming and you think you might go beyond the good, they really are looking for that 
breadth of curriculum and that was the mantra they kept repeating. I've said it before, “What is so 
special about this school? What is your unique selling point? Why would another outstanding school 
come to this school? What have you got that makes you different and special?”  

And it turned out that it was the very thing that Jamie's mum thought might scupper us, the inclusion 
of all these very complex children. Sorry, that's my naughty slide. Sonia said I should put it in. That’s 
my get out. So, as you know during Ofsted, they record everything and they say “If you don't record 
it, then it didn’t happen”. So, she stopped, she closed the book, one of the inspectors, and she said 
“This isn't happening, but we love it because there’s no bull in here”. That’s what she said.  You do 
what you say and you say what you do.  

I was going to remove that slide but I spoke to my SLT and they said no, keep it in. I’m quite proud of 
that because we do do what we say and say what we do. And that's there because actually when it 
comes back to it, it’s just about children and it's about parents and stakeholders and that was a lovely 
comment that a parent wrote in the parent view during our Ofsted. It was one of many, but this parent 
is articulate and was able to phrase it in that lovely way.  

[47:16] There is another parent, I mean there were many parents talking to the team while they were 
in. One of my Bengali dads - he didn't write that because I don't think his English is up to it, but he 
went up to the HMI and he got him like that, with a finger and he said “You need to listen to me. I've 
had 4 children go through this school. This school is special. That’s all I want to say”. So, you know, 
different tone, different kind of way of putting the message across, but he had his say. And I think that 
was great. 
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